
ELPA 725 – Research Methods & Procedures in Educational Administration

Syllabus 
University of Wisconsin – Madison 

Fall 2014
 Rachelle Winkle-Wagner, PhD

Class Meeting: Tuesday, 4:40-7:10pm 
Office: 270K Education Building, 1000 Bascom Mall 
Office Phone:  (608) 265-4955
Email: winklewagner@wisc.edu
Office Hours:  By appointment. Please don’t hesitate to make one!! 
Teaching Assistant: Tangela Blakely Reavis, Email: tyblakely@wisc.edu, Office: 243 Education Building 
Course Overview and Objectives
The aim of this course is to provide an introduction to research and field work. Our goal is to become familiar with: 

1. An introduction to epistemology and different ways of approaching research; 

2. Differences in methodological approach (e.g., qualitative, quantitative, mixed methods, critical methods, historical methods, etc.); 

3. How to ask a good research question; 

4. Ways to develop a solid research design; 

5. Examples of types of methodologies (e.g., regression, experiments, case studies, ethnography); 

6. An understanding of some of the ways to collect, analyze, and validate data;

7. Experience in writing a research design and making methodological decisions. 

Course Texts

Luker, Kristin. (2008). Salsa Dancing into the Social Science: Research in an Age of Info-Glut. Cambridge, MA: Harvard University Press. 
Creswell, J. (2012). (4th Edition). Educational Research: Planning, conducting, and evaluating quantitative and qualitative research. Boston, MA: Pearson.

All other readings are available on Learn@UW course website.
Course Assignments
	Course Requirement
	Percent of Course Grade
	Due Date 

	Class Participation and Preparation
	10% 


	Ongoing 

	INDIVIDUAL Research question and problem statement and identification of AND Love it or leave it article identified
	10%
	October 7, 2014 -
Submit PAPER COPY during class 
Announce Love it or leave it article during class 

	GROUP Research Design – Part 1: Research question, rationale for methodological approach, and sample literature review
**You are required to meet with the TA before writing this section of the paper 
	15%
	October 28, 2014 - 
Submit ELECTRONICALLY to Learn@UW Dropbox

	GROUP Research Design – Part 2: 

Data/ data collection, participants/sample, research site, data analysis, and validation
**You are required to meet with Dr. Winkle-Wagner before writing this section of the paper 
	15%
	November 18, 2014 – 

Submit ELECTRONICALLY to Learn@UW Dropbox 

	INDIVIDUAL Love it or Leave it: Research Consumer Paper and Discussion 
	20%
	November 25, 2014 – 

Submit PAPER COPY during class

	Group Research Design Presentations 
	10%
	December 9, 2014 – 

In class 

	Final GROUP Research Design and INDIVIDUAL Memo 

	20%
	THURSDAY, December 11, 2014 – 

Submit ELECTRONICALLY to Learn@UW Dropbox BY 11:59pm


Course Policies

Written Assignments

Unless otherwise noted, all assignments must be typed, double-spaced, with one-inch margins, and 11-12 point readable fonts. All papers must follow the formatting, referencing and style of the Publication Manual for the American Psychological Association (5th Edition).  If you do not own this style manual, it can be found in most libraries. 
The references used in your written assignments should be scholarly. At times, it is appropriate to use sources from the popular media (e.g. Internet, newspapers, magazines, etc.), you should critically assess their worth and potential biases. Your citations should be primarily based on books, journal articles and other scholarly work.  Do not cite work that you have not read.  Please do not cite references in your bibliography that are not used in the text of the paper. 

Attendance Policy

This is graduate school, and I expect you to want to come to class prepared to discuss the readings and actively participate.  More than one absence is considered excessive and I have the discretion to require an additional written assignment from you if this absence is not excused (e.g. due to sickness, personal issues, or family issues). 

If you are absent for any reason, you have the option to write a memo to partially make up for lost participation points. 

Academic Honesty

Academic honesty is the foundation of intellectual inquiry and academic pursuits. All students in this class are expected to hold each other to standards set forth by the University of Wisconsin Code Of Academic Integrity.  If you have any questions about this, please talk to me and/or visit the following website to review the policy: http://students.wisc.edu/doso/acadintegrity.html 

All students are required to hold themselves and each other to the highest standards of academic honesty in this class. For the purposes of this course, academic misconduct is defined as any activity that undermines the academic integrity of the class or the institution. Academic misconduct can include human, paper copy of electronic resources. I reserve the right to deduct points on any assignment, paper, or on your cumulative grade in class if I find that you have engaged in any misconduct behaviors. This may result in receiving a failing grade on the assignment or in the course.  Please note: ignorance or failure to understand the policy is not an excuse.  If you have questions about anything regarding academic honesty, you should ask me.   In this class, academic misconduct includes, but, is not limited to the following: 

1. Cheating: using or providing unauthorized help such as: 

a. Copying your own previous work (e.g., a paper that you submitted to a previous class in part or in full) unless given permission to do so by the professor for this class; 

b. Using unauthorized assistance (notes, books, other faculty, other students) on any exams or quizzes (take home or in-class) if instructed not to do so by the professor; 

c. Using materials from a commercial term paper company; 

d. Using another person as a substitute in taking an exam or a quiz without authorization by the professor; 

e. Collaborating on a paper that was not a group project (e.g., where another student wrote part or all of a paper without credit) unless otherwise assigned by the professor; 

f. Using unauthorized assistance in fieldwork (e.g., having another person collect data for you without the professor’s approval); 

g. Changing a grade or score. 

2. Fabrication: falsifying information or data in any academic exercise. 
3. Plagiarism: using another person’s work, including other students’ work, without properly citing it.  All ideas that are taken from another source (e.g., book, article, report, lectures, other students’ work) must be properly cited. Citations must be used for ideas such as: 

a. Another person’s direct quote (unless a pseudonym is used in a qualitative project); 

b. Another person’s ideas, opinions, theories, or hypotheses; 

c. Paraphrased words, ideas, opinions theories, or hypotheses; 

d. Statistics or illustrative materials (e.g., diagrams, figures)

The definitions in this statement were adapted from similar misconduct policies: 

· Indiana University: http://www.iu.edu/%7Ecode/code/responsibilities/academic/index.shtml
· University of Michigan, Rackham Graduate School: http://www.rackham.umich.edu/current-students/policies/academic-policies/section10
· University of Nebraska: http://comm.unl.edu/files/dept/GradePolicy.pdf
· Michigan State University: https://www.msu.edu/~ombud/academic-integrity/plagiarism-policy.html
· Ohio State University: http://oaa.osu.edu/coamtensuggestions.html
Late Assignment Policy 

It is important that you can meet deadlines in graduate school and in your professional positions. Therefore, late assignments can earn no higher than a C average grade, even if just a few hours late. All deadlines for projects are specified in the syllabus. Assignments not completed three days past the deadline cannot be made-up. Students cannot request extra credit opportunities.

Life Happens Policy

Although I will fully adhere to the late assignment policy, part of my teaching philosophy includes treating students holistically (as whole beings with complex lives). If for some reason you anticipate not being able to complete a requirement of this course by the specified deadline, contact me prior to the deadline to explain the circumstances. If you anticipate any conflicts now, contact me immediately to make arrangements. Do not contact me after a deadline has passed to explain why you did not make the deadline. Uncontrollable family or personal emergencies are, of course, exempted.

Mutual Respect and Consideration

Given the content of the course, we may discuss topics that may be uncomfortable to you or to your peers. Please respect one another’s prior experiences and viewpoints. When you speak about your opinions, speak only for yourself – please refrain from speaking on behalf of a group of people or from asking your peers to speak on behalf of a group of people.   

As the discussion occurs, people may share personal experiences.  Please respect confidentiality by not taking class discussions outside of the class, particularly if it is about the experiences of others.  Let’s only tell our own stories – not the stories of others.    
Respect for Diversity

It is my intention to conduct this course in such a manner that a clear respect for diversity is maintained throughout the course content, activities, and with materials used. This includes respect for treatment of materials related to gender, sexuality, disability, age, socio-economic status, ethnicity (race, nation, or culture), race (physical characteristics transmitted by genes; body of people united by common history or nationality), and culture (beliefs, customs, arts, and institutions of a society). Feedback and suggestions are welcomed.  
I will make every effort to call you the name and pronoun which you desire to be called. Please advise me of the pronoun you want  me to use in class (e.g., he, she, they, etc.) and if you want to be a called a gender neutral pronoun (e.g., they, we, ze/ne/ve, etc.).  
** A student with a documented disability or any other special needs who wishes to discuss academic accommodations should contact me as soon as possible.  

Religious holidays

All attempts have been made to minimize conflict between this course and religious holidays. 

**If you notice that there is an assignment due on a religious holiday that you observe, please let me know as soon as possible and we can arrange an alternate date for the assignment to be submitted.
Assignments
1. Class Participation and Preparation - 10% of your grade 
Thorough class preparation and participation are vital in the learning of course content. Your thoughtful preparation and participation will facilitate your own learning as well as the learning of your classmates. Therefore, your attendance and participation is extremely important. You will also be expected to contribute and participate in daily activities and discussions. Sometimes I will ask that you bring to class additional readings or materials to aid in class discussion. These additional materials are considered part of the required reading and preparation for class. Most students rarely miss, however, if a student misses three classes, regardless of circumstance, the student and I will meet to evaluate if that student can continue with the course. I reserve the right to withdraw a student from the course on the third or any subsequent absence. In cases of student transgressions, removal from the course, or additional procedures, may be instigated.

If you anticipate missing class for any reason other than a major illness, a religious holiday, or an extreme family emergency (e.g. the death of a family member), you should plan to write a 1-page memo summarizing the readings for the week that you missed in order to make up participation points.

2.INDIVIDUAL Research Question and Problem Statement – 10% of your grade
During the first portion of the class, we will discuss the development of research questions. Identify a particular topic that interests you. You should turn in a 1-2 page document, which presents your research question and any sub-questions related to your topic. Then, provide a brief explanation (no more than a page) of your rationale for the research question (i.e. why is the question important?).  Also provide a brief explanation of why this is an important question (i.e., why does this matter?). It should be clear from the question what approach you might take (qualitative, qualitative, historical, mixed methods, etc.), who the participants might be, what the research site or location might be, and what the problem or challenge is that you are trying to understand.
3. GROUP Research Design (Scaffolded Assignment) 

The group research design is an opportunity to learn how to write a full research design or research proposal. Additionally, this project is intended to offer experience in working on a research team to create research questions an approach to answering those questions. Appropriate methodological references should be used to provide a rationale for each methodological decision that is made in the paper. 

The final paper should be approximately 15-20 pages in length with at least 20 scholarly references.  This assignment is scaffolded meaning that there are multiple iterations and opportunities to get feedback on your writing and ideas. 
a. Group Research Design – Part 1: Research question, rationale for methodological approach, and sample literature review – 15% of your grade
**You are required to meet with the TA before submitting this section of the paper

The first part of your research design should be approximately 5-10 pages (no more than 12 pages). Be ready to share this part of your research design with the class for feedback. 
i. Based on the research questions that you wrote individually for the class, either choose one of these questions or combine your questions to craft a research questions for your group. Identify a particular topic that interests the group. Provide a brief explanation (no more than a page) of your rationale for the research question (i.e. why is the question important?).  Also provide a brief explanation of why this is an important question (i.e., why does this matter to education or society more generally?).

ii. The second requirement for Part 1 of your research design is to provide a rationale for your methodological approach (i.e., why are you using qualitative, quantitative, mixed methods, or historical approaches in your study?). Why is this methodological approach well suited for this research question? Why is this type of research more appropriate than other types of research approaches (e.g., if the project will be qualitative, why is this more appropriate than a quantitative approach to answering the question, or vice versa)?  You may also want to give a few sentences on your epistemological or theoretical approach as a way to build your rationale. 

iii. Finally, provide a sample of the literature review for your study (approximately 3-5 pages). What work has been done on this topic? How was that work done (i.e., is most of it taking a particular methodological approach)? What seems limited about the research that has been conducted? How might your study add to the literature? 

b. Group Research Design – Part 2: Research design, data/ data collection, participants/sample, research site, data analysis, and validation – 15% of your grade
**You are required to meet with Dr. Winkle-Wagner before submitting this section of the paper 

The second part of the research design will describe the details of your research design. You should meet with Dr. Winkle-Wagner as a group before submitting this paper. 

First, you should describe what kind of research design this will be (quantitative, qualitative, mixed methods, historical methods, etc.). 

Second, describe the data your group will use for the study and the data collection process that you plan to use. This part of the paper should answer the following questions: Who will be the participants/sample in this study? How will the participants/sample be recruited or accessed? How will you gain access to the research site or the data? What kind of data will be collected? How will this data be collected specifically? 

Finally, explain how you plan to meet validity, reliability, or validation requirements for your study, depending on the research design you are using. You will need to look ahead in the texts for this part of the paper because we will be discussing this around the time you submit the paper. 
c. Group Research Design Presentation – 10% of your grade 
The presentation offers your group an opportunity to share your experience of writing a full research design with your colleagues. In your 7-10 minute presentation, you should provide a summary or your research question(s), the research design, your participants/sample, your data collection, data analysis, and data validation process. You may reflect on the following: What have you learned from your experience? What aspects of the project were difficult for you? What would you do differently in your next project? What aspects of the project did you particularly like? What was enjoyable or challenging about working in a group on this project? What might you have learned as a group?  

ALL of the people in your group should be involved in this presentation.

d. Final GROUP Research Design and INDIVIDUAL MEMO – 20% of your grade

The final group research design is a culmination of all of the topics in this course. After submitting sections of the paper for feedback, this final version of the paper should incorporate the suggested revisions from the TA and Dr. Winkle-Wagner. The final version should be approximately 15-20 pages in length, including at least 20 scholarly references. This should be a “final” version, meaning that the paper is polished, has been through multiple revisions, and is ready for a final review. The paper should read in one voice even though it may have been written by multiple authors, so, this final version should be consistent in that manner too. 

Additionally, each person in the group should submit a one-page evaluation of their involvement in the project and the involvement of their colleagues. 
4. INDIVIDUAL Love it or Leave it: Research Consumer Paper and Discussion – 20% of your grade
For this paper, you should choose a research article (original research, not a literature review) from a peer-reviewed journal in your field. Based on the topics of the course, it is your job to evaluate the quality of the research in the article. 
You will identify your article early in the semester. Plan to bring this article with you every week after you initially choose it. We will be using this article as a way to give you an applied example of the course concepts. 

This paper should be no greater than 3 pages in length. You should discuss the following questions:
a.  The quality of the research question (did the data answer the question?), 

b. The significance or contribution of the study (how is this study situated in the literature?),

c.  The data that were used (was enough data used? Did the data seem to be quality data?), 

d. The participants or sample (who was or was not included in the study? What might be the strengths and limitations of this choice?), 

e. The data collection and analysis (was it clear how data were collected and analyzed? Was a rigorous process used? Are the interpretations believable and compelling?), 

f. The data validation (was validity, reliability, or validation mentioned in some way? Is the data trustworthy, reliable, or valid?), 

g. Ethical matters (did the research consider his or her role and how it might effect the study?), 
h. The writing (was the writing clear, concise, and understandable?)

Grading Criteria
Each written assignment will be graded on the following criteria:

· Organization and development of ideas

· Synthesis of material (i.e. ability to synthesize readings or sources)
· Originality of the writing (i.e., it should be an original contribution and idea)
· Writing quality and style: formatting, references, style
· Soundness of analysis
Final grade assessment will use the following guidelines (please carefully note this):
A (100-94) Superior achievement. The assignment goes above and beyond the course assignment, demonstrating a deep understanding of the material and offering a unique contribution; an exemplar assignment on which others could base their own work. 

AB (93-89) Outstanding/Excellent achievement. Unusually complete or very thorough command of the course content; exceptionally high level of scholarship.
B (88-84)
Very good achievement. Thorough command of course material.

BC (83-79) Not wholly satisfactory achievement. Marginal performance on some aspects 

of the course requirements.
C (78-74) Marginal achievement. Minimally acceptable performance on course assignments.
COURSE SCHEDULE

 Note:  C = Creswell book; L = Luker book; O = Other reading available on Learn@UW course website 
Class Meeting 1, September 2, 2014: How do you know what you know? – Epistemology, Theory, and Method
Topics: 

· Introduction to the course and to one another 
· Introduction to and definitions for epistemology 
· Introduction to and definitions for theory 
· Introduction to methodology and methodological approach definitions  
· Defining research design and method 
Class Meeting 2, September 9, 2014: Is it numbers or words? –Differing Theoretical Approaches

O -  Pallas, A.  (2001). Preparing education doctoral students for epistemological diversity. Educational Researcher, 30(5), 6-11. 
L - Luker, K. (2008). Salsa dancing? In the social sciences? Salsa Dancing into the social sciences: Research in the age of info-glut. Cambridge, MA: Harvard University Press, 1-21.  

L - Luker, K. (2008). An ode to the canonical social sciences. Salsa Dancing into the social sciences: Research in the age of info-glut. Cambridge, MA: Harvard University Press, 40-50.

Topics: 

· Comparing theoretical approaches to research

Class Meeting 3, September 16, 2014 - Defining Qualitative and Quantitative Traditions

C – Creswell, J. (2012). The process of conducting research using quantitative and qualitative approaches. Educational research: Planning, conducting, and evaluating quantitative and qualitative research. (4th Edition), 3-42. 

L - Luker, K. (2008). What’s it all about? Salsa Dancing into the social sciences: Research in the age of info-glut. Cambridge, MA: Harvard University Press, 22-50. 

O – Phillips, D.C. (2011). Mudding the waters even more: The many faces of empirical educational inquiry. In C.F. Conrad & R.C. Serlin, The Sage Handbook for research in education: Pursuing ideas as the keystone of exemplary inquiry (2nd Edition). Los Angeles, CA: Sage, 13-29.

O-Conrad, C. F., & Dunek, L. A. (2012).  Portrayal of an inquiry driven learner. In C. F. Conrad & L. A. Dunek, Cultivating inquiry-driven learners: A college education for the 21st century.  Baltimore, MD: John Hopkins University Press, 59-78. 
Topics: 

· Defining quantitative traditions
· Defining qualitative traditions
· Comparing between methodological approaches 
Class Meeting 4 – September 23, 2014 - What is YOUR question? 
C – Creswell, J. (2012). Identifying a research problem. Educational research: Planning, conducing, and evaluating quantitative and qualitative research. (4th Edition), 58-78.
C – Creswell, J. (2012). Specifying a purpose and research questions or hypotheses. Educational research: Planning, conducing, and evaluating quantitative and qualitative research. (4th Edition), 109-139. 

L - Luker, K. (2008). What is this a case of, anyway? Salsa Dancing into the social sciences: Research in the age of info-glut. Cambridge, MA: Harvard University Press, 51-75. 

O – Harter, S. (2011). The challenge of framing a problem: What is your burning question? In C.F. Conrad & R.C. Serlin, The Sage Handbook for research in education: Pursuing ideas as the keystone of exemplary inquiry (2nd Edition). Los Angeles, CA: Sage, 93-110.

Topics: 

· Identifying a research problem
· Asking a research question 
Class Meeting 5 – September 30, 2014 - What has been done before your idea? Reviewing the Literature
Assignment Due: Research question and problem statement due next week!!  

C – Creswell, J. (2012). Reviewing the literature. Educational research: Planning, conducting, and evaluating quantitative and qualitative research. (4th Edition),79-108.
L - Luker, K. (2008). Reviewing the literature. Salsa Dancing into the social sciences: Research in the age of info-glut. Cambridge, MA: Harvard University Press, 76-98. 

Topics: 

· How to collect and analyze literature 

· Writing a literature review 
Class Meeting 6 – October 7, 2014 - A View of the Forest: Introduction to Fixed Research Designs
Assignment Due: INDIVIDUAL Research Question and Problem Statement Due – PAPER COPY (be sure to identify your love it or leave it article; be ready to announce it during class)!!!

C – Creswell, J. (2012). Experimental designs. Educational research: Planning, conducing, and evaluating quantitative and qualitative research. (4th Edition), 294-336.
C – Creswell, J. (2012). Correlational designs. Educational research: Planning, conducing, and evaluating quantitative and qualitative research. (4th Edition), 337-374.
C – Creswell, J. (2012). Survey designs. Educational research: Planning, conducing, and evaluating quantitative and qualitative research. (4th Edition), 375-421. 
Topics: 

· Experimental design

· Correlational design

· Survey design 

· Differences between qualitative and quantitative designs 
Class Meeting 7 – October 14, 2014 - Examining the Trees: Introduction to Flexible Research Designs
C – Creswell, J. (2012). Grounded theory designs. Educational research: Planning, conducing, and evaluating quantitative and qualitative research. (4th Edition), 422-460. 

C – Creswell, J. (2012). Ethnographic designs. Educational research: Planning, conducing, and evaluating quantitative and qualitative research. (4th Edition), 461-500. 

C – Creswell, J. (2012). Narrative research designs. Educational research: Planning, conducing, and evaluating quantitative and qualitative research. (4th Edition), 501-534.
L - Luker, K. (2008). On sampling, operationalization, and generalization. Salsa Dancing into the social sciences: Research in the age of info-glut. Cambridge, MA: Harvard University Press, 99-128.
Topics: 

· Grounded theory design 
· Ethnography 
· Narrative research 
· Differences between qualitative and quantitative designs

Class Meeting 8 – October 21, 2014 - The Forest, Trees, Their History, and Their Change: Mixed Methods, Evaluation, and Historical Methods
Assignment Due:  GROUP Research Design – Part 1, Due next week!!
C – Creswell, J. (2012). Mixed methods designs. Educational research: Planning, conducing, and evaluating quantitative and qualitative research. (4th Edition), 534-575.
L - Luker, K. (2008). Historical-comparative methods. Salsa Dancing into the social sciences: Research in the age of info-glut. Cambridge, MA: Harvard University Press, 190-197.

O - Gasman, M. (2011). Using historical methods to explore educational questions. In C.F. Conrad & R.C. Serlin, The Sage Handbook for research in education: Pursuing ideas as the keystone of exemplary inquiry (2nd Edition). Los Angeles, CA: Sage, 401-412.
Topics: 

· Mixed methods designs 
· Historical methods 

· Evaluation and research 

Class Meeting 9 – October 28, 2014– Critical Methodologies and Action Research
Assignment Due:  GROUP Research Design – Part 1, Submit ELECTRONICALLY to Learn@UW Dropbox Folder by 11:59pm 
C – Creswell, J. (2012). Action research designs. Educational research: Planning, conducting, and evaluating quantitative and qualitative research. (4th Edition), 576-596.
O – Winkle-Wagner, R., Ortloff, D.H., & Hunter, C.A. (2009). Introduction: The non-center? The margins and educational research. In R. Winkle-Wagner, C.A. Hunter, & D.H. Ortloff, Bridging the gap between theory and practice in educational research: Methods at the Margins. New York, NY: Palgrave MacMillan, 1-15.
O – Ortloff, D.H., Hunter, C.A., & Winkle-Wagner, R. (2009). Methods and the margins: Realigning the center, a postscript. Bridging the gap between theory and practice in educational research: Methods at the Margins. New York, NY: Palgrave MacMillan, 227-232.
O – Apple, M. (2009). On the tasks of the critical educational scholar/activist. Bridging the gap between theory and practice in educational research: Methods at the Margins. New York, NY: Palgrave MacMillan, 21-34.

O – Bonilla-Silva, E. & Zuberi, T. (2008). Toward a definition of white logic and white methods. In T. Zuberi & E. Bonilla-Silva, White logic: White methods: Racism and methodology. Lanham, MD: Rowman & Littlefield Publishers, 3-30. 

Topics: 

· Action research 

· Critical research 

Class Meeting 10 – November 4, 2014 - Numbers and Stories: Introduction to Data Collection 
C – Creswell, J. (2012). Collecting quantitative data. Educational research: Planning, conducing, and evaluating quantitative and qualitative research. (4th Edition), 140-169.
C – Creswell, J. (2012). Collecting qualitative data.  Educational research: Planning, conducing, and evaluating quantitative and qualitative research. (4th Edition), 204-233.
L - Luker, K. (2008). Getting down to the nitty-gritty. Salsa Dancing into the social sciences: Research in the age of info-glut. Cambridge, MA: Harvard University Press, 129-154.

L - Luker, K. (2008). Field (and other) methods. Salsa Dancing into the social sciences: Research in the age of info-glut. Cambridge, MA: Harvard University Press, 155-189. 
Topics: 

· Collecting qualitative and quantitative data 
November 11, 2014 - Meet as a groups with Dr. Winkle-Wagner during this time 

(No full class meeting!)
Assignment Due:  Group Research Design, Part 2 Due next week!!  

Class Meeting 11 – November 18, 2014 - Crunching Numbers and Analyzing Words: Introduction to Data Analysis
Assignment Due:  GROUP Research Design, Part 2, Submit ELECTRONICALLY on Learn@UW Dropbox folder by 11:59pm!!!!

C – Creswell, J. (2012). Analyzing and interpreting quantitative data. Educational research: Planning, conducing, and evaluating quantitative and qualitative research. (4th Edition), 236-264.
C – Creswell, J. (2012). Analyzing and interpreting qualitative data. Educational research: Planning, conducing, and evaluating quantitative and qualitative research. (4th Edition), 174-203.
L - Luker, K. (2008). Data reduction and analysis. Salsa Dancing into the social sciences: Research in the age of info-glut. Cambridge, MA: Harvard University Press, 198-216.
Topics: 

· Data reduction methods 

· Data analysis for of qualitative and quantitative data 

Class Meeting 12 – November 25 - Planning, Practice, Validation, and Ethical Matters

Assignments Due: Love it or Leave it: Research Consumer Paper Due (PAPER COPY) and Discussion!!!
O – Winkle-Wagner, R. (2009). Get real: The process of validating research across racial lines. In R. Winkle-Wagner, C.A. Hunter, & D.H. Ortloff, Bridging the gap between theory and practice in educational research: Methods at the Margins. New York, NY: Palgrave MacMillan, 127-141.

O - Merriam, Sharan. (2009) Qualitative research: A guide to design and implementation. San Francisco: Jossey-Bass, 209-235. 
Topics: 

· Validation techniques 
· Validity and reliability 
· Ethical issues in research 
Class Meeting 13 – December 2, 2014 - Writing and Consuming Research
C – Creswell, J. (2012). Reporting and evaluating research.  Educational research: Planning, conducing, and evaluating quantitative and qualitative research. (4th Edition), 265-292.
L - Luker, K. (2008). Living your life as a salsa dancing social scientist. Salsa Dancing into the social sciences: Research in the age of info-glut. Cambridge, MA: Harvard University Press, 217-228.
O- Dunek, L.A. & Conrad, C.F. (2011). Cultivating idea-centric writing in our teaching of writing. In C.F. Conrad & R.C. Serlin, The Sage Handbook for research in education: Pursuing ideas as the keystone of exemplary inquiry (2nd Edition). Los Angeles, CA: Sage, 343-352.
Topics: 

· How to write and report research 

· Writing styles and research audiences 
Class Meeting 14 – December 9, 2014 - It’s all about you: Group Research Presentations 
THURSDAY, December 11, 2014 – FINAL GROUP RESEARCH DESIGN PAPER DUE, Submit Electronically via Learn@UW Dropbox Folder by 11:59pm
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